
AIJRELPLS                 VOLUME 8,  ISSUE 1 (2023, JAN/FEB)                      (ISSN-2456-3897)ONLINE 

Anveshana’s International Journal Of Research In Education, Literature, Psychology And 

Library Sciences 

 

Anveshana’s International Journal Of Research In Education, Literature, Psychology And 

Library Sciences 

EMAILID:anveshanaindia@gmail.com,WEBSITE:www.anveshanaindia.com 

144 

MOTIVATION AS A PIVOTAL DRIVING FORCE IN SECOND 

LANGUAGE ACQUISITION 

 

Ms. Divya Deevi
 

Research Scholar (GITAM, Hyderabad) & 

Asst. Prof. of English, 

Dept. of H&S, VNRVJIET 

Hyderabad. 

 

Dr. Khamar Jahan Sk.
 

Asst. Prof. of English 

Dept. of H&S, VNRVJIET 

Hyderabad.

 

Abstract 

The role of inspiration emerges as a critical component in the intricate journey of second language acquisition 

(SLA), a process that entails mastering a language other than one's native tongue. Language proficiency in a 

foreign language is inherently difficult, requiring dedication, effort, and perseverance. In this case, inspiration acts 

as a driving force, propelling learners forward and imbuing their language learning endeavors with meaning. It 

ignites their intrinsic motivation, assisting them in navigating the complexities and uncertainties of SLA. This paper 

explores the profound importance of intrinsic motivation in the context of SLA, as well as its multifaceted effects on 

students' development and performance, shedding light on how inspiring students can lead to not only linguistic 

fluency but also enhanced cognitive engagement, creativity, and self-directed learning. Recognizing and harnessing 

this motivating factor can help both educators and learners achieve language mastery, making the difficult path of 

second language acquisition more rewarding and ultimately successful. 
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Introduction 

Motivation is the impetus that propels, guides, and maintains the endeavors of individuals 

pursuing the acquisition of a second language. It is of the utmost importance in ascertaining the 

extent of involvement, perseverance, and dedication demonstrated by individuals as they acquire 

a new language. Scholarly investigations indicate that students who are motivated are more 

inclined to surmount obstacles, dedicate sufficient time and exertion, and ultimately attain 

elevated levels of target language proficiency.  

Gardner's Socio-Educational Model and Dornyei's Motivational Self System are two 

examples of theoretical frameworks that offer valuable perspectives on the diverse motivational 

elements that impact the process of acquiring a second language. Motivational factors can be 

categorized broadly into two classifications: intrinsic and extrinsic. Extrinsic motivation arises 

from external factors, including career prospects, rewards, or social recognition, whereas 

intrinsic motivation pertains to the inherent enjoyment and interest that individuals derive from 

the process of acquiring language skills. 

Numerous motivational strategies and techniques have been posited in order to augment 

the acquisition of a second language. The strategies encompass establishing an environment 

conducive to learning, establishing attainable objectives, presenting tasks that are significant and 

applicable, delivering constructive feedback and motivation, cultivating learner independence, 
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and encouraging cultural and social engagement. By implementing these strategies, it is possible 

to effectively sustain learners' motivation and optimize their potential for language acquisition. 

Furthermore, it is imperative for educators to acknowledge and address the presence of 

individual variations in motivation among learners. Individuals may exhibit varying forms and 

degrees of motivation, which can be shaped by factors such as their personality traits, prior 

language learning encounters, cultural heritage, and personal aspirations. Educators have the 

ability to customize instructional methods and establish personalized learning opportunities that 

effectively support and augment learners' motivation by recognizing and attending to these 

unique individual variations. 

Several Factors that Influence the Motivation of Second Language (L2) 

Learners 

Learners who possess well-defined and purposeful objectives for acquiring a second 

language frequently exhibit heightened levels of motivation. For instance, individuals who aspire 

to engage in effective communication with their family members or enhance their professional 

prospects in a global context may exhibit heightened levels of motivation. The motivation of 

learners is enhanced when they perceive the practical relevance and utility of acquiring 

proficiency in a second language. When individuals perceive that acquiring language proficiency 

will yield practical advantages in real-world contexts, their level of motivation tends to escalate. 

The influence of the teacher is extremely important in the process of motivating students 

who are learning a second language. Learner motivation can be increased when instructors foster 

a positive and interesting learning environment, provide material that is both interesting and 

relevant, and employ instructional methods that are proven to be effective. Receiving 

Constructive Feedback and Having Successful Language Learning Experiences Both of these 

factors have been shown to have a positive impact on the motivation of language learners. 

Providing consistent acknowledgement of their advancements and accomplishments can help 

boost their confidence and enthusiasm. 

A learner's motivation as a second language student can be influenced by the cultural and 

social environment in which they are immersed. Motivation can be increased by providing 

opportunities for meaningful interaction with native speakers of the target language, providing 

exposure to the culture of the target language, and encouraging positive attitudes towards the 

target language and its speakers. People who have a greater sense of self-efficacy, which can be 

understood as the conviction that they themselves are capable of achieving success, have a 

tendency to exhibit a greater propensity for greater motivation. Learners' motivation can be 

increased by providing them with assistance and encouraging them to participate in activities that 

are within their reach. 

The presence of autonomy and control in the learning process has been found to 

positively influence learner motivation. The facilitation of learner autonomy, including the 

provision of opportunities for decision-making, goal-setting, and assuming responsibility for 

one's own learning, has the potential to cultivate and enhance motivation among learners. The 
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learning environment, encompassing both its physical and social aspects, has the potential to 

exert an influence on an individual's motivation. The cultivation of a positive and supportive 

classroom environment, provision of adequate resources, and facilitation of opportunities for 

collaboration and peer interaction have the potential to enhance learner motivation. 

The utilization of differentiated instruction is absolutely necessary in order to address the 

myriad of language proficiency levels, learning styles, and cultural backgrounds that are present 

among L2 learners. It is imperative for educators to implement differentiated instruction 

strategies that effectively cater to the unique needs of each student, foster language acquisition, 

and guarantee equal access to educational opportunities. These strategies can be found in the 

following sentence. Support in Language Learners of a second language may require additional 

language assistance in order to actively participate in classroom activities and achieve academic 

success within their respective educational environments. Revisions that could be made include 

the following: - Academic interventions could include language support programmers, tailored 

instructional approaches, English as a Second Language (ESL) classes, or bilingual education are 

some of the options available.  

Cultural awareness and inclusion are important considerations in the context of second 

language (L2) learning. L2 learners contribute a rich array of cultural perspectives and 

experiences to the classroom environment. Promoting cultural awareness, respect, and inclusion 

within the educational setting can foster a constructive learning environment that places 

significance on diversity and provides support for second language (L2) learners in their socio-

cultural development. The assessment of language proficiency in L2 learners should be 

conducted using measures that are both valid and reliable, taking into account their distinct 

linguistic and cultural backgrounds. The evaluation of individuals' language skills should 

encompass an examination of both their linguistic proficiency and their capacity for effective 

communication, while also considering their stage of development. 

The utilization of collaborative learning and interaction with one's peers has the potential 

to make a positive contribution to the enhancement of language acquisition and social integration 

among L2 students. Collaborative activities, such as working in groups, doing activities in pairs, 

or working on projects, have the potential to encourage language development by making it 

easier for learners to have meaningful conversations with one another. Second language (L2) 

learners derive advantages from multimodal approaches that encompass the integration of 

diverse modes of communication, including visual aids, gestures, technology, and authentic 

materials. This phenomenon facilitates the understanding of information, the generation of 

language, and the active involvement of individuals. 

Content and Language Integrated Learning (CLIL) is an educational approach that 

combines the learning of language with the study of content subjects, such as science or social 

studies. This approach facilitates the development of language skills among second language 

(L2) learners, while concurrently enabling the acquisition of knowledge in various other subject 

areas. However, it is absolutely necessary for educators who work with people who are learning 

a second language (also known as L2 learners) to participate in ongoing professional 
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development in order to expand their knowledge of how language is learned, effective 

instructional strategies, and teaching approaches that are sensitive to cultural differences. 

Involving parents and the community in their children's education has been shown to 

improve language acquisition and cultural assimilation for second language students. The school 

and home can work together to create a positive learning environment by sharing information 

and resources and opening lines of communication. Moreover, Policymakers should take into 

account the specifics of second-language students by guaranteeing them access to high-quality 

programs, providing them with sufficient linguistic resources, and using valid and reliable 

methods of evaluation. Policies should also promote inclusive practices and support the 

professional development of educators. These repercussions stress the significance of tailoring 

instruction to the unique requirements of L2 students while also capitalizing on their existing 

skills and resources. 

Learners' Errors Serve as Indicators of Their Developmental Stages, Offering Insights into 

the Progression of Language Acquisition. 

The process of learning a second language is significantly aided by the learners' own 

mistakes, which are referred to as "errors." The following are some important points that 

highlight the significance of learners' errors: 

Language development can be indicated by analyzing the errors made by second 

language (L2) learners, as these errors offer valuable insights into the learners' present stage of 

language acquisition. Through the examination of various error types and patterns, educators are 

able to gain insight into the fundamental linguistic systems and structures that learners are in the 

process of acquiring. The practice of monitoring progress over time can be facilitated by the 

tracking and analysis of errors, which can be beneficial for both teachers and learners. As 

learners rectify their errors and exhibit enhanced precision, it signifies an enhancement in their 

language proficiency. 

Errors can serve as indicators of particular areas of challenge or deficiencies in the 

knowledge of learners. Through the identification of error patterns, educators are able to focus 

their instruction on specific areas, provide extra opportunities for practice, and deliver suitable 

feedback. The comprehension of typical mistakes can provide valuable insights for the 

formulation of pedagogical approaches and the creation of educational resources. Educators 

possess the ability to devise instructional tasks and furnish illustrative instances that are 

specifically tailored to address the areas in which learners frequently commit errors. This 

pedagogical approach aims to enhance comprehension and proficiency in language acquisition. 

The implementation of error correction has the potential to enhance learners' 

consciousness regarding their own language production. When learners are provided with 

feedback regarding their errors and gain an understanding of the underlying reasons behind these 

errors, they have the opportunity to cultivate metalinguistic awareness and enhance their 

consciousness of the linguistic choices they make. 
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Learners should not be deterred from engaging in communication in the target language 

despite encountering errors. Mistakes are an inherent component of the educational journey, and 

it is imperative to foster an environment that promotes learners to embrace challenges and 

participate in purposeful discourse without apprehension towards committing errors. Whereas 

Mistakes present valuable opportunities for receiving feedback and acquiring knowledge. When 

errors are addressed in a constructive manner, learners have the opportunity to acquire insights 

into the correct forms or structures, which subsequently enhances their ability to produce 

language more accurately in subsequent instances. 

The examination of errors made by second language (L2) learners has made a significant 

contribution to the field of second language acquisition (SLA) research. Academics have the 

ability to analyze the characteristics and regularities of errors in order to attain a more profound 

comprehension of the fundamental mechanisms and obstacles involved in the acquisition of 

language. It is imperative to acknowledge that errors in language acquisition should be regarded 

as a commonplace and indispensable aspect of the learning process. Establishing a conducive 

and non-intimidating educational setting wherein learners are at ease to commit errors and 

receive constructive criticism is imperative for their linguistic advancement. 

Motivation plays a crucial role in the acquisition of a second language (L2). The 

aforementioned factor functions as a catalyst that impacts the level of involvement, exertion, and 

perseverance exhibited by learners in the process of acquiring a novel language. The 

comprehension and resolution of the various elements that influence the motivation of second 

language (L2) learners can greatly augment the efficacy of language education and establish a 

favorable atmosphere for learning. Educators can cultivate and sustain learners' motivation in 

their second language (L2) journey by taking into account learners' personal goals, highlighting 

the significance of language learning, creating a supportive and culturally inclusive environment, 

offering opportunities for achievement and feedback, encouraging learner autonomy, and 

optimizing the learning environment. 

L2 learners who possess high levels of motivation are inclined to engage in active 

participation, establish and attain objectives, exhibit a willingness to take risks, and demonstrate 

perseverance when confronted with difficulties. Individuals are more inclined to participate in 

substantial discourse, actively pursue supplementary materials, and allocate the requisite time 

and exertion towards the process of acquiring a language. Moreover, motivation plays a 

significant role in fostering learners' confidence, self-efficacy, and enjoyment in the process of 

acquiring knowledge, ultimately resulting in improved language proficiency and a favorable 

disposition towards the journey of language acquisition. 

Conclusion 

Acknowledging the intricate nature of motivation, it is imperative to recognize that levels of 

motivation can exhibit fluctuations and disparities among individuals engaged in the process of 

learning. Hence, it is imperative to provide ongoing support, personalized instruction, and 

persistent endeavors to foster and maintain motivation. Through the integration of motivational 

strategies and practices within the realm of language instruction, educators possess the ability to 



AIJRELPLS                 VOLUME 8,  ISSUE 1 (2023, JAN/FEB)                      (ISSN-2456-3897)ONLINE 

Anveshana’s International Journal Of Research In Education, Literature, Psychology And 

Library Sciences 

 

Anveshana’s International Journal Of Research In Education, Literature, Psychology And 

Library Sciences 

EMAILID:anveshanaindia@gmail.com,WEBSITE:www.anveshanaindia.com 

149 

bestow empowerment upon L2 learners, foster their achievements, and facilitate the realization 

of their language learning objectives. 
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